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PREFACE

The Maryland School Performance Program began in 1989 in response to the report
of the Governor's Commission on School Performance and reflects a major strategy for
implementing school reform to improve educational opportunity and achievement by each
student enrolled in Maryland’s public schools. The high school assessment represents the
final stage of the Maryland School Performance Assessment Program, which began with
State-level assessments in grades 3, 5, and 8.

This document reflects the work of five content teams, appointed by the State
Superintendent of Schools, to define Core Learning Goals that will serve as the basis of the
assessment. This work is a direct outgrowth of the State Board of Education’s
Performance-Based Graduation Requirements Task Force.

The outcomes were prepared by a representative group of educators, recognized for
their leadership in the fields of English, mathematics, social studies, and science. The
Skills for Success component represents a cooperative effort between leading educators and
the Maryland Business Round Table. The Core Learning Goals are meant to reflect the
essential skills and knowledge that should be expected of Maryland high school students in
the 21st century. There is no assumption that the State's high schools currently have the
capacity to deliver these goals. Rather, if the goals are adopted, an infrastructure of
support and professional development activities, including human and fiscal resources, will
be necessary to implement these new standards. Each of the five documents is available
upon request to the address listed below.

It is important to note that the Core Learning Goals for Skills For Success are
meant to be part of each of the other four content areas. As such they will not be assessed
by their own test, but rather within each of the four content areas. The test materials in
each area will be developed in such a way that mastery of the Skills for Success is essential
to high performance. Hence, you will notice that each of the documents has a section
related to Skills For Success. It is also our intent that all teachers, not just those who are
teaching English, mathematics, social studies, and science, will be responsible for Skills
for Success. It will be important, therefore, that the Skills for Success document is shared
with all high school teachers. The graphic that follows is intended to show the relationship
between and among the content area and Skills for Success.
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The content area information is provided as draft material répresenting the best
thinking of the content teams for public consideration by educators and the public at large.
The Content Team membership list is included as an appendix. Individuals and
organizations may feel free to duplicate and disseminate the document as appropriate. It is
also assumed that prior to adoption by the State Board of Education, or to curriculum
redesign occurring at the local school system level, these documents should be shared with
the appropriate departments in each high school in Maryland. Information should be
gathered as to how departments are interpreting the goals, in order that the content teams
may review the diversity of interpretations. Upon review of the anticipated diversity of
responses, each Core Learning Goals Content Team would identify the level of specificity
for the goals that clearly identifies the intent. At that point the outcomes would be
published in the Maryland Register in preparation for State Board adoption.

Responses, reactions, and comments may be sent by mail or by fax to:

Robert E. Gabrys, Chair

High School Assessment Task Force
Maryland State Department of Education
200 West Baltimore Street

Baltimore, Maryland 21201

Fax: (410) 333-3867

Addresses are provided for each of the Content Team members at the end of the
document. Any individual should feel free to discuss issues with these individuals.
MSDE staff in the content area are also available for explanation of the Core Learning
Goal documents.

Thank you in advance for your interest and willingness to aid in the development of
high-quality expectations for Maryland high school students prior to graduation.

July 3, 1995
preface.reg
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CONTEXT OF THE
HIGH SCHOOL ASSESSMENT

Graduation Requirements: Preparation for:
Credit Requirem en't Postsecondary EduccxtionH
Competency Requirement Career Opportunities
Enrollment Requirement Productive Citizenship
Service Learning Requirement

Content Area
Core Learning Goals:
English
Skills for Success Mqthemaﬁcs
Core Learning Goadls: Science
Learning Skills Social Studies

Thinking Skills
Communication Skills
Technology Skills
Interpersonal Skills
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SKILLS FOR SUCCESS
CORE LEARNING GOALS

Introduction/Rationale

What do high school students need to learn in addition to the knowledge and skills
identified in required subjects like mathematics, English, science, and social studies?

Maryland's high school graduates will face a very different world in the 21st
century. Gone will be many of the jobs that promised a lifetime of employment. Many
businesses and industries expect jobs to appear and disappear rapidly as the demand for
new products and services comes and goes and as competition increases in a global
economy. Change will be the norm rather than the exception. Lifelong learning habits,
flexibility, and adaptability will define those high school graduates who remain gainfully
employed or successful in managing their own businesses in the next century.

Competition for jobs with possibilities for advancement will also increase, and
employers will demand more knowledge and skills for entry level positions than ever
before. Gone are the days when a seventh- or eighth-grade education or even a high
school diploma and a strong back guaranteed access to a good job. Basic skills will remain
important, and so will knowledge and skills in English, mathematics, social studies, and
science. But employers want more than that. Employers from around the nation have
been nearly unanimous for more than a decade in asking high schools to produce graduates
who:

* Know how to learn and continue to learn throughout their lives,

* Work effectively with others,

® Adapt to and use constantly changing technologies effectively,

® Solve problems routinely,

* Think clearly and creatively, and

¢ Communicate effectively.
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How do these skills identified by employers relate to required skills in mathematics,
English, science, and social studies?

The skills employers want clearly represent a different focus than traditional
academic skills taught in high school. First, they are very general rather than subject-
specific. They apply equally well to any subject. One can communicate effectively, for
example, with or about mathematics as well as science or English literature. In this sense,
these workplace skills represent real-world applications of academic knowledge and skills.
They define the kinds of things employers want high school graduates to be able to do
with academic knowledge and skills. For instance, mathematics can be used to solve
problems, among other things; English is a tool for thinking and communication; and so
forth. These skills provide an essential frame for the kinds of applications of academic
knowledge and skills valued by employers.

Besides providing a frame or context for the uge of academic knowledge and skills,
the skills employers want also provide the tools for learning in any subject or skill area.
Knowing how to learn, for example, is vital to learning in any new or difficult learning
situation. Technology is, among other things, a tool for learning; it provides access to
information, helps to manage it, and makes it easier to analyze, represent, and convey that
information.

This sense of the Skills for Success as a foundation for learning carries them far
beyond the purview of "workplace readiness skills." These skills are just as essential in
- any post-secondary learning experience, whether it is formal or on-the-job training
opportunities or higher education. Standards will rise in colleges and universities in the
21st century in a continuous effort to keep America competitive in an international
economy. High school graduates will compete for fewer positions in colleges and
universities. Once there, they will find courses more demanding. They must have
learning, thinking, and communication tools to succeed in higher education and in their
private and social lives. The Skills for Success, then, are not addenda to the core learning
goals in the academic subjects. Rather, they are the core of the core.

Who developed Maryland's Skills for Success, what sources did they use, and how did
they evaluate the product?

Maryland's Skills for Success are a product of a successful collaboration during
1994 between the Maryland Business Roundtable and the Maryland State Department of

Education. A team of more than 40 members (see Appendix) representing business, labor,

local school systems, higher education, parents, and government in Maryland developed
the skills.
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The team began with an extensive review of similar sets of skills developed by
other groups, including:

* The National Academy of Sciences,

¢ The American Society for Training and Development,

e The U.S. Department of Labor (the SCANS report), and
e The National Center on Education and the Economy.

The review extended to skill sets identified by other states like New York, Michigan, and
Massachusetts, and by local school systems in the State of Maryland. Analyses of
workplace skills conducted by research centers like the National Center for Research on
Evaluation, Standards, and Student Testing (CRESST) were also used.

The Maryland team wrote a draft set of skills and sought feedback from the many
organizations they represent throughout the state. The skills were also presented to high
school student groups around the state, and written student comments were collected. This
review process in the State of Maryland led to continuous cycles of review and revision
over a period of several months. All revisions were produced and approved by the team in
many work sessions. In other words, this was a working committee rather than just a
consulting group.

When the tearn was satisfied that the draft set of skills represented a working
consensus, they developed a detailed questionnaire and sent the skills to 42 experts from
around the nation for review and evaluation. Reviewers included the American Federation
of Teachers who are currently involved in a systematic review of graduation requirements
around the world, and others like the Council of Chief State School Officers and the
National Center for Leadership in Education who are regularly involved in tracking efforts
to establish new high school graduation requirements. Principal authors of workplace
skills developed by national organizations were consulted. Other evaluators included
employers from businesses known for their excellence in planning and management,
representatives of higher education from exemplary universities, and national research
centers.

This extensive evaluation process led to many refinements in Maryland's Skills for
Success but no major changes in direction. In fact, reviewers everywhere were
overwhelmingly supportive of Maryland's Skills for Success. Some of them called it the
best synthesis and the best thinking on the subject in America.
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What specific skills came out of this evaluation and revision process, and how are they
organized?

There are five categories of skills in Maryland's Skills for Success:

1. Learning Skills
2. Thinking Skills
3. Communication Skills
4. Technology Skills
5

. Interpersonal Skills

In the pages that follow, each category is stated as a single Core Learning Goal. For
example, Learning Skills are represented by the following goal: The student will plan,
monitor, and evaluate his or her own learning experiences. The intent of this goal is to get
students to take charge of their own learning by learning how to learn—how to plan for
success, how to anticipate difficulties and solve them, how to decide how well they
achieved their own learning goals, and how to avoid the same mistakes in the future. This
is the lifeblood of learning in any subject and in any situation.

Each Core Learning Goal is represented in turn by three to five Expectations that
indicate what students will be able to do if they have achieved the goal. Under Thinking
Skills, for example, students are expected to be able to think critically: The student will
evaluate information, issues, and positions critically (Expectation 2.2). The ability to
judge the relevance, usefulness, and validity of information for any purpose is vital to
success in school, on the job, and in life as a responsible citizen.

In the pages that follow, each Expectation is illustrated in an example of a learning
situation in high school. The examples show what might be going on in a school where
students are learning and using Maryland's Skills for Success. One example focuses on a
project in a specific subject like social studies. Another follows a student planning her
high school program and managing difficulties over four years of high school—learning to
learn in a broad perspective. Another example shows the role of Skills for Success in an
interdisciplinary learning environment. In other words, these examples deliberately
portray the role of Skills for Success in a wide variety of learning situations in school. It
is important to recognize, however, that these are only examples of what the Skills for
Success might look like in high schools. They are not lesson plans; they are not
curriculum guides; they are not "models”; and they do not tell teachers how to teach. The
choice of instructional materials, decisions about how to organize instruction, and creative
methods of teaching—all of these decisions belong to schools and teachers, not the state.
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Where will the Skills for Success be taught in high school, and how will anyone know
whether or not students have learned them?

There will be no separate course in Skills for Success in high school, and there will
be no separate test on Skills for Success. These skills do not exist in isolation from the
content or situations in which they are applied. People do not learn or think or
communicate without something to learn, think, or communicate about. Therefore, the
Skills for Success must be taught and assessed in courses covering required learning goals
in English, mathematics, science, and social studies. And all of the Skills for Success are
equally applicable in all of the content subjects, including those beyond the four required
subjects.

The team that developed the Skills for Success felt strongly that these skills should
be taught in every subject in high school, not only to increase the quality of learning in
those courses, but to reinforce and extend the learning of these skills in academic courses.
And, even though the Skills for Success are taught in other subject areas, are integrated
into those subjects, the development team felt they should retain their identity as a separate
set of learning goals. They should be used as a template to guide curriculum development
in any course and a quality control template in required academic subjects, pulling them
toward better learning experiences, high quality thinking, more effective communication
and use of technology, and learning experiences that teach students to work and learn

together.

In regard to testing, some of the Skills for Success, like thinking critically, could be
integrated into tests of the achievement of learning goals in the academic subjects. Others,
like learning skills, might better be assessed in student portfolios. Technological skills
might be displayed in performance assessments, actually using technology in, say, science
or English. It is clear that assessment of a student's competence in Skills for Success will
require several kinds of instruments and procedures, none of which exist for the sole
purpose of assessing these skills. Guidelines for assessment will be developed in
collaboration with local school systems.

What's next?

All of the learning goals in the high school assessment project will go through a
period of intensive public review in 1995. Following that review and revisions to address
public concerns and suggestions, the State Board of Education will be asked to adopt the
goals as part of a comprehensive plan for the entire. Implementation is expected to begin
in the year 2000.
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SKILLS FOR SUCCESS
CORE LEARNING GOALS

GOAL 1 : LEARNING SKILLS

The student will plan, monitor, and evaluate his or her own learning experiences.

GOAL 2 : THINKING SKILLS

The student will think creatively, critically, and strategically to achieve goals, make
effective decisions, and solve problems.

GOAL 3: COMMUNICATION SKILLS

The student will plan, participate in, monitor, and evaluate communication
experiences in a variety of situations.

GOAL 4: TECHNOLOGY SKILLS

The student will understand, apply, and evaluate technologies as labor-enhancing
and problem-solving tools.

GOAL 5: INTERPERSONAL SKILLS

The student will work effectively with others and participate responsibly in a
variety of situations.
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MARYLAND’S SKILLS FOR SUCCESS:
PREPARING HIGH SCHOOL GRADUATES
FOR THE 21ST CENTURY
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The student will plan, monitor, and evaluate his or her own learning experiences.

GOAL 1: LEARNING SKILLS

Expectation: The student will establish and pursue clear, challenging goals for
learning.

Indicators of Learning

(1) The student will develop short- and long-range goals for learning.
(2) The student will use personal goals to guide learning experiences.
Sample Learning Activity

Rachel has always been interested in a career in health. She thinks she
would like to be a pediatrician. Her career exploration opportunities in
middle school reinforced that interest. When Rachel entered ninth grade,
her parents and guidance counselor helped her to develop a high school
career plan that included a program of study that would prepare her for her
long-range career goal. Rachel's short-term goals include developing a
strong foundation in mathematics and science, as well as volunteer work in
the local medical clinic for children.

Expectation: The student will plan, monitor, and evaluate his or her own
learning experiences.

Indicators of Learning
(1) The student will plan learning experiences before acting.

2) The student will select and use appropriate resources and learning
strategies.

3) The student will monitor progress when following a learning plan.

(4)  The student will identify and address problems that impede learning.

%) The student will evaluate learning experiences.
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Sample Learning Activity

With her guidance counselor's help, Rachel plans her four years of high
school to prepare her for acceptance into one of two colleges with good
track records for helping students get into medical school. At the end of
ninth grade, she meets with her guidance counselor to evaluate her progress
during the first year of high school and to plan for any changes that she may
need to make. They agree to meet annually, or more frequently should
problems arise, to monitor Rachel's plan.

Expectation: The student will adapt, as necessary, to changing needs and
situations.

A,

Indicators of Learning

(1) The student will reassess learning goals based on performance or
changes in situations.

(2)  The student will adjust goals/strategies as necessary.

3) The student will accept and use constructive criticism.

(4)  The student will take advantage of new learning opportunities.
Sample Learning Activity

As a high school senior, Rachel in still interested in becoming a
pediatrician. With the assistance of her biology teacher, she has obtained an
internship at the National Institutes of Health. After working for two weeks
with her internship sponsor, Rachel is concerned that the sponsor does not
have adequate time to devote to her development. Rachel consults her
teacher for advice, sharing her concerns and her desire to find another
sponsor. Rachel's teacher cautions her not to make a rash decision.
Together they design a strategy for getting Rachel's sponsor more involved
in her learning.

DRAFT - SKILLS FOR SUCCESS CORE LEARNING GOALS
JULY 1995




Expectation: The student will persevere, when appropriate, in difficult learning
situations.

A.

Indicators of Learning

(D The student will take personal responsibility for learning in difficult
situations.

2) The student will allocate time and effort as needed.
(3) The student will seek assistance or change strategies when necessary.
Sample Learning Activity

Rachel's AP Chemistry course is difficult for her. At the end of the first
marking period, she is barely passing. Rachel meets with her teacher to
decide what she must do to improve. Her teacher agrees that the course is
difficult. She thinks Rachel must devote more time to studying and to her
homework assignments. She also suggests a study partner for Rachel.
Rachel considers the suggestions, agrees to follow through, and makes plans
to meet with her teacher midway through the next marking period to assess
the effectiveness of her plans for improvement.

Expectation: The student will apply acquired knowledge and skills effectively in
new learning situations.

A.

Indicators of Learning

(1)  The student will identify similarities and differences between old and
new learning situations.

) The student will identify knowledge, strategies, or skills that could
be useful in new learning situations.

(3)  The student will adjust strategies as necessary to work in new
situations.

4) The student will evaluate the usefulness of acquired knowledge,
strategies, and skills in new learning situations.
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Sample Learning Activity

Rachel solved her problems with the internship sponsor at the National
Institutes of Health. She had a successful year-long experience. The
laboratory where she works as an intern is enthusiastic about her
performance and has asked her to stay on despite the fact that her sponsor is
leaving NIH for another position. Rachel must now "break in" a new
sponsor. Reflecting on her earlier experiences, she plans an initial meeting
with her new sponsor to discuss her expectations and negotiate how they can
best work together to meet each other's needs.
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GOAL 2: THINKING SKILLS

The student will think creatively, critically, and strategically to achieve goals, make
effective decisions, and solve problems.

Expectation: The student will generate creative ideas in a variety of situations.

A.

Indicators of Learning

1) The student will brainstorm alternative perspectives or ways of
thinking and acting in a variety of complex situations.

(2)  The student will represent his or her creative ideas in a verbal or
nonverbal form appropriate to his or her purpose.

(3)  The student will apply and test new ideas/solutions before adopting
them.

Sample Learning Activity

A social studies teacher challenges his students to design and evaluate
creative solutions to transportation problems in their community in the
middle of the 21st century. Working in groups, they must research the
issues, develop a plan, and present their plan to the class. Each student
must also produce a written, individual report on a section of their group's
plan.

Expectation: The student will evaluate information, issues, and positions
critically.

A.

Indicators of Learning
(1) The student will identify key issues in complex situations.

(2)  The student will evaluate relevance and utility of information for
specific purposes.

(3) The student will examine basic concepts and assumptions underlying
an issue or position.
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. (4)  The student will establish clear criteria for evaluating an issue or
position.

(5) The student will recognize bias, vested interests, stereotyping,
manipulation, and misuse of information.

(6)  The student will use evidence and/or reason to support or refute an
issue or position.

B. Sample Learning Activity

The students collect information on current transportation problems in their
community and estimates of future transportation needs based on population
growth and the location of jobs. One group decides to narrow its focus to
commuter traffic between their own residential communities and
employment opportunities in other places. The students identify
environmental, economic, technological, and social issues that may affect
future conditions. They also identify vested interests that may affect
planning, development, and implementation. They determine the relevance
and utility of information used to support plans and positions on the issues.

3. Expectation: The student will demonstrate strategic thinking in a variety of
. situations to make effective decisions and achieve goals.

A. Indicators of Learning

1) The student will demonstrate an awareness of his or her own
thinking and that of others.

(2)  The student will frame questions, problems, and issues in an
appropriate context.

(3)  The student will identify goals appropriate to available resources,
skills, and situations.

4) The student will identify alternative strategies to achieve goals.

5 The student will plan and follow steps to achieve goals and make
decisions.

6) The student will monitor, evaluate, and make necessary adjustments
in goals, plans, or actions.
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B.  Sample Learning Activity .

The students identify the needs and anticipate the responses of different
groups of people who are affected by commuter transportation systems. For
instance, how will planners balance the need for clean air, the preservation
of green space, and efficient technology against the need for people in their
community to get to work? Who will pay for improved transportation
systems? They consider a broad range of options based on people's needs,
anticipated resources, available technologies like electric cars and magnetic-
suspension monorails, and potential impact on the environment and society.
They develop explicit, flexible plans for improving commuter transportation
systems, check-points for monitoring progress, and criteria for evaluating
results.

Expectagtion: The student will solve problems systematically and rationally.
A. Indicators of Learning

)] The student will understand the situation or context within which the
problem is embedded.

(2) The student will define a problem. .

3) The student will identify and evaluate alternative solutions to the
problem:.

4) The student will select and use appropriate strategies to solve the
problem.

(5) The student will evaluate the solution and the strategies used to solve
the problem.

B. Sample Learning Activity

A parent of one of the students raises a concern about the plans. What will
happen, they ask, if the improvement of transportation for their community
causes more people to want to live there and the cost of housing rises so
high that many families could no longer afford to live in that community?
The teacher asks them to recommend a strategy for solving this problem or
at least reducing its negative effects. The students write a clear, objective
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statement of the problem and gather feedback and suggested solutions from
parents, homeowners, realtors, retired people, and other affected groups in
their community. Next, they identify several strategies for solving the
problem and discuss the pros and cons of each strategy. The students finish
their project by presenting their proposals to members of the community as
well as their peers and teachers.
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GOAL 3: COMMUNICATION SKILLS

The student will plan, participate in, monitor, and evaluate communication
experiences in a variety of situations.

1 Expectation: The student will plan for successful communication experiences.
A. Indicators of Learning
(1) The student will identify audiences and purposes for communicating.

(2)  The student will identify appropriate means for constructing and
delivering messages for a variety of purposes, audiences, and
situations.

(3)  The student will practice before attempting to communicate.

(4)  The student will identify potential problems and plan to prevent or
solve them.

B. Sample Learning Activity

Karen has to complete a paper and oral presentation in both her physics and
physical education classes. She asks her teachers if she can combine these
projects by describing a gymnast's motions in terms of direction, speed,
velocity, and position. As she plans her project, Karen thinks about the
very different content, audiences, and locations of each presentation. She
knows she will have to work harder on learning and presenting the physics
concepts than on demonstrating and describing the tumbling sequences
because she has been taking gymnastics lessons for seven years. Before
giving her presentations, Karen practices at home, and her family critiques
her performance. Her sister says that it was hard to remember and
distinguish among the different principles of motion, so Karen decides to
make posters with the name of the principle (e.g., speed) and a basic
definition.
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. 2. Expectation: The student will acquire, manage, and convey information, using a
variety of strategies and technologies.

A.

Indicators of Learning

(1) The student will gather information from a variety of sources, using
appropriate technologies and processes.

2) The student will use listening skills to help interpret and evaluate
spoken messages.

(3)  The student will evaluate the utility of information gained for specific
purposes.

(4)  The student will organize and maintain information in appropriate
written, graphic, electronic, or other form.

(5) The student will convey information, using strategies and means
appropriate to the audience, purposes, and situation.

Sample Learning Activity

Karen conducts a literature review in her library media center to identify
written sources of information that will help her with her project. She also
develops questions and then interviews her physics and physical education
teachers and her gymnastics coach. Karen reviews her notes and selects
information to use as she drafts her report. In planning her oral
presentations, Karen decides to use a videotape of the tumbling sequence in
her physics class that shows how variations in speed, direction, and position
affect the gymnast's motion. In her physical education class, Karen actually
performs the tumbling sequence, and in her written report, she uses
photographs and drawings to illustrate and analyze the different principles of
motion.

3. Expectation: The student will monitor communication processes and make
necessary adjustments to solve problems.

A.

Indicators of Learning

(1) The student will monitor ongoing communication processes, using
identified purposes and plans as guidelines.
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(2)  The student will identify problems and make adjustments to solve
them as necessary.

Sample Learning Activity

While giving her oral presentations, Karen looked for verbal and non-verbal
responses from her audience. At one point during her talk, she encountered
questioning looks. Karen made adjustments in her presentation by
reviewing her prior point and questioning the audience to make sure that
they understood what she was saying and demonstrating.

Expectation: The student will evaluate communication experiences in a variety of
situations. :

A,

Indicators of Learning

(1)  The student will evaluate success in achieving purposes and using
audience feedback and other sources of information.

) The student will evaluate the effectiveness of communication
strategies and technologies for the audience, purposes, and situation.

(3) The student will identify problems in style, content, form, means,
situation, or feedback, and plan to prevent or solve those problems in
the future.

Sample Learning Activity

Karen developed a short evaluation form that she distributed to her teachers
and classmates after her presentations. She used this. feedback in writing a
self-evaluation of her research project. In her evaluation, Karen identified
aspects of her paper and presentations that worked well, described the
problems she encountered, and outlined how she might do things differently
in the future to get better results.
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GOAL 4: TECHNOLOGY SKILLS

The student will understand, apply, and evaluate technologies as labor-enhancing and
problem-solving tools.

1, Expectation: The student will demonstrate knowledge of current technologies
appropriate for a variety of purposes and situations.

A. Indicators of Learning

(1)  The student will identify and use resources and procedures for
keeping abreast of advances in technology.

(2)  The student will identify appropriate and current technologies for
accessing and managing information, communicating, performing
work, and solving problems in a variety of situations.

(3)  The student will evaluate the use of current technology in specific
situations and suggest appropriate changes.

4) The student will identify future needs for technology for specific
purposes in a variety of situations.

B. Sample Learning Activity

Students in science classes across Maryland—such as earth science, biology,
environmental science, and agricultural science—are participating jointly in
environmental investigations aimed at studying the relationships among
living resources, pollution, and water quality in the Chesapeake Bay.
Students learn how to use various technological instruments to collect and
analyze data samples. Students learn to use computer software programs
that help them manage and analyze the data. Students also work in groups
to understand how agricultural and fishing technologies affect living
resources and their impact on the pollution of water.
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Expectation: The student will use technology effectively for a variety of purposes
and situations.

A.

Indicators of Learning

(1) The student will develop computer literacy skills, including concepts
and applications.

2) The student will use appropriate technologies to access, store,
manage, analyze, and communicate information.

(3)  The student will use appropriate technologies to solve problems in
complex situations.

4) The student will demonstrate safe, effective, and creative use of
labor-saving or -enhancing technologies in a variety of situations.

Sample Learning Activity

Each weekend, students use lab instruments to collect water samples. They
collect data on water chemistry and the number, diversity, and distribution
of species. In collecting water samples, students are trained and monitored
in the safe, effective use of sampling equipment and chemicals. Students
also use computers and statistical and graphing calculators to input, analyze,
and report their data. Students use technology to share data with other
schools in Maryland and across the country via technological networks such
as METNET and the INTERNET. Results from each individual high school
and summary results can then be downloaded. Students use graphic
software programs to report trends in their data.

Expectation: The student will demonstrate an understanding of the impact of
technology on the environment, society, and individuals.

A.

Indicators of Learning

(1) The student will develop criteria for evaluating the effects of
technology.

(2)  The student will evaluate the effects of technology on the
environment, society, and individuals in a variety of situations.
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3) The student will design technological systems with the most positive
and least negative effects in specific situations.

Sample Learning Activity

In the small-group assignments, each group identifies a single or set of
relationships among policies and technology within agriculture and fishing
that affect water quality in the Chesapeake Bay. Each group identifies and
applies criteria for evaluating the effects of the technology. One group
looked at the positive and negative effects of no-till planting procedures. A
second group evaluated the low-tech use of skipjacks as a means of
protecting resources. Another group studied the technology for growing
oyster spat (baby oysters) through aquaculture as a means of combating the
pollutants threatening natural propagation.
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GOAL 5 - INTERPERSONAL SKILLS .

The student will work effectively with others and participate responsibly in a variety
of situations.

1. Expectation: The student will demonstrate effective interaction Strategies.
A. Indicators of Learning
) The student will accept responsibility for self and actions.

(2)  The student will show respect for the opinions, rights, cultural
differences, and contributions of others.

(3)  The student will provide, accept, and use constructive feedback to
adjust behavior.

B. Sample Learning Activity

As his student service leaning project, John is working with several
classmates to tutor students in mathematics at a nearby school. John and his .
other team members agreed that they would commit one afternoon each

week for ten weeks to tutoring, and other days as necessary to plan and

reflect on their project. To prepare them for the new school environment,

their project advisor talked to them about the language, school climate, and

other cultural differences they might encounter. John's group agreed to

meet with their project advisor every two weeks to update her on their

progress and to seek advice.

2. Expectation: The student will work cooperatively with others in a variety of
situations.
A. Indicators of Learning
(1) The student will participate in developing goals for group activities.

) The student will support group consensus and respect dissenting
positions.
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(3)  The student will participate in developing group rules or procedures
and follow them.

4) The student will demonstrate understanding of and assume various
roles in groups.

(5)  The student will contribute personal resources to the group.

(6)  The student will help resolve conflicts and bring the group to
consensus when appropriate.

@) The student will develop and use criteria to evaluate individual and
group performance.

(8)  The student will use strategies to improve individual and group
performance,

B. Sample Learning Activity

John's team develops goals and makes assignments for carrying out the
tutoring project. At the next meeting, not all members had completed their
assignments. The group reviewed their ground rules, and everyone agreed
that they would check with each other daily to see what progress was made.
The group also discussed an end-of-semester recognition activity for the
students they tutored. The group could not agree on whether they wanted to
have a pizza party, give students a calculator, or do something more active
like going to a baseball game. John suggested that before choosing an
activity, they should estimate costs and look for sponsors. When the group
agreed, he volunteered to ask his father, who works with the local business
council, if he could help them identify potential sponsors for these types of
recognition activities.

Expectation: The student will function as a responsible citizen.
A, Indicators of Learning

1) The student will participate in democratic processes in a variety of
situations.

(2)  The student will demonstrate an understanding of cultural heritages
and multicultural groups in the nation and the world.
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(3)  The student will demonstrate an understanding of important
environmental, social, and economic issues.

(4)  The student will demonstrate ability to make reasoned consumer
decisions in a variety of situations.

(5)  The student will demonstrate ability to manage financial resources
responsibly.

6) The student will plan and act for the well being of the community.
Sample Learning Activity

At the end of the semester, the group reflected on its tutoring experiences.
The data showed that math scores rose for almost every student. They also
had learned that they were the first "older" people who had devoted time
outside of school to helping these students with their math homework.
Often, they thought that the increases in student achievement were due to
their role as that of an interested, older person. They knew that the parents
were unable to help their children because, in most instances, they were
working in the evenings after school. They agreed to continue volunteering
with these students when their student service project ended. They also
decided to approach the local Chamber of Commerce to propose the
establishment of a mentoring program so that these and other needy students
at the middle school would have the opportunity to interact regularly with an
adult who could fill in during those times when parents were working.

DRAFT - SKILLS FOR SUCCESS CORE LEARNING GOALS
- JULY 1995

24



£

Ji

] S|00 [ F0IA]0S-Waqo1g J eipall
% Suiaeg-10qe] pue K3ojonyasn
Adojourpday, se A3ojoupay asp) s[) - 10enpuf
SJojed1pu § fenpiatpu] 3jqisuodsay
[LIEXEIN Ajfesnapsay
uoyg
SIOINGUINIGD) 126010 % Ai3toog
Aprqisuodsay Ay | [uinyg w sedoiueg suaziy
jeos| g asuodsay]  -dsay p aananpoyg pasjoan)
s
30 asuag duong
P sdutag
urwn} Suue)
iqisucdsay
Aresnpg -
Burag
P 1By P
[emsAyq Bumnjes wasuo)-))
sngey sanend) s[enpralpuy aAanso,
WIOM [BUOSII {euosiag Iny23in0say -| & ynm spenplapu:
uawadeuepy
[euosiaq - Siaea] ssausea|
ey 38uey) o3 Mdepy - wawdojaas | 3uojajy ajqede)y m._o_&ﬁ_
0} moy Fuimouy - s1oedipuf [e13aag | Sumsea) umg adeuepy - jeuosiag ¥ wapuoy *pa1dAIP-J 195k
yoay, SI30NPOsG
swasg* oju] SUGISIFX( punog aateaouu] -
SaMNosay Sutajog wapgoig Burpny ) | aYely % swdjqoig A0S SINUINL], FADRI SIS
Buiajog waqorg Jjo as) - | @ Furnuy), sanean) Bumajog e o1 Buppuiy | a3aeng | Bulajos waqoag o Seoqugg, ¥ e waqord |
¥ 8uuoseay | sppxg Sunpuryy - ‘Ampqudepy uoig]{ swsqoid Suiajog ¥ ‘AuEaI) ‘FEINL) % dumuoseay | aanean)) ¥ resp) ‘pareanopy-J1ag aandazsag
yomwea| - AA20s wm
ayan|u] - sdigsuone;ay Aqisuodsay aedioiuey -
sdijsuonejay siis ssau Suwpprg|  peuosiadiom) SIAPO P S0,
reuossadesguf euosiadiane) -3an33j)y dnosy - weay Furuyennepy - A[3ARI3})a Niom - JALEIOQE||O
UOTIESIURLIUO ) $53300§ 10§ SIOIRIRINUEO.)
(=10 "Sunum siojedpuy qo[ gy UONZHUMILIO)) aasuodsay SI0JEIUMULLO.) SIOIEIUNNLO
‘Burpeay s[nyg Nseq uoNEHURIWO) - [BI3A9S | UO UOHENUMUWIO]) adeuejy puelg]  uonesmunwwoy P s AT P Y gV _
SVN SNVOS [ solseq a0eidmioM |  ruossim SIouIf] ~ puEkiep| WOWISAT — SUwMPESEN | Ano) soumied]  Kwnos fone))
|euotieN saeIg SINUNO)) puBjliEp =
SLYOJTH "TYNOLLYN ANV “ALVIS “TVI01 NI GIIILINAAI SSAIDNS MO STINS
V xipuaddy



26



APPENDIX B

SKILLS FOR SUCCESS CONTENT TEAM
MEMBERSHIP LIST

Mrs. Katharine M. Oliver (Co-Chair)
Assistant State Superintendent

for Career and Technology Education
Maryland State Dept. of Education
200 West Baltimore Street
Baltimore, MD 21201

Ms, Christine B, Russell (Co-Chair)
Employee Relations Officer

Signet Bank/Maryland, Inc.

P.O. Box 1077

Baltimore, MD 21203

Dr. Robert E. Anastasi

Executive Director

Maryland Business Rouyndtable
Foundation

680 College Parkway

Rockville, MD 20850

Ms. Gail Bailey

Chief, School Library Media Services
and State Media Services Branch

Maryland State Dept. of Education

200 West Baltimore Street

Baltimore, MD 21201

Mr. Bernard Barnes, Director

Office of Career and Technology
Education

Baltimore City Public Schools

200 East North Avenue, Room 317

Baltimore, MD 21202

Mr. James Barrett

Executive Director

Upper Shore Regional Technical Council
P.O. Box 8

Wye Mills, MD 21679

Mr. Dunbar Brooks

Baltimore Metropolitan Council
102 East Avenue

Baltimore, MD 21222

Mr. John Brown

Supervisor, Program Development
Prince George's Co. Public Schools
9201 East Hampton Drive

Capitol Heights, MD 20743

Mr. James Callahan

Executive Director

Governor's Workforce Investment Board
1414 Key Highway, 2nd Floor
Baltimore, MD 21230

Ms. Mary Cavey

M&M Catering

700 S. Hammonds Ferry Road
Linthicum, MD 21090

Dr. Raymond E. Clarke
Supervisor of Instruction
Kent Co. Board of Education
215 Washington Avenue
Chestertown, MD 21620

Mr. Al Coviello

Assistant Superintendent,
Instruction and Curriculum

Garrett Co, Public Schools

40 S. Fourth Street

Oakland, MD 21550-0059

Ms. Linda Cunningham

Total Quality Coordinator
AAI Corporation

P.O. Box 126

York Road & Industry Lane
Hunt Valley, MD 21030-0126
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SKILLS FOR SUCCESS CONTENT TEAM
MEMBERSHIP LIST (Cont'd)

Ms. Mary DeManss

Recruitment Specialist/Career Advisor
Loyola College

4501 N. Charles Street

Baltimore, MD 21210

Ms. Lorraine Drew, Manager

Comm. Relations and Education Svcs.
Potomac Electric Power Company
Rm. 506, 1900 Pennsylvania Ave. NW
Washington, D.C. 20068

Ms. Diane Fadely

Asst. Supervisor, Special Education
Harford Co. Board of Education

45 E. Gordon Street

Bel Air, MD 21014

Ms. Gail Fridling

Cooperative Office Education
Coordinator/Teacher

5800 Nicholson Lane, Apt. 204

Rockville, MD 20852

Dr. Robert E. Gabrys
Assistant State Superintendent

for Research and Development
Maryland State Dept. of Education
200 West Baltimore Street
Baltimore, MD 21201

Dr. R. Allan Gorsuch, Superintendent
Caroline Co. Public Schools

112 Market Street

Denton, MD 21629

Ms. Kelly Grafton

Sales Representative
Genstar Stone Products
11350 McCormick Road
Hunt Valley, MD 21031

Ms. Sarah M. Harris

Manager, Administrative Services
Halethorpe Extrusion Corporation
2000 Halethorpe Avenue
Baltimore, MD 21227

Dr. Donald G. Hoes, Jr.
Coordinator, Maryland Partnership
Maryland Business Roundtable

for Education
10969 Millbank Row
Columbia, MD 21044

Ms. Carolyn Hock

Policy Administrator

Division of Business Resources

Dept. of Economic and
Employment Development

217 E. Redwood Street, 12th Floor

Baltimore, MD 21202

Ms. Deborah Knight-Kerr, Proj. Dir.
Human Resources Department

600 North Wolfe Street

Houck Building, Room 455
Baltimore, MD 21287-1454

Mr. Thomas F. McCarthy, Jr., Director
Center for Economic Education
Salisbury State University

1713 Lower Millstone Lane

Salisbury, MD 21801

Ms. Margaret McLaughlin
Associate Director, Institute for the
Study of Exceptional Children

University of Maryland
Benjamin Building, Room 1308
College Park, MD 20742
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SKILLS FOR SUCCESS CONTENT TEAM
MEMBERSHIP LIST (Cont'd)

Ms. Yvonne Moten

Human Resource Department
Baltimore Gas & Electric Co.
Room 1606, P.O. Box 1475
Baltimore, MD 21203

Mr. Jeffrey R. Musser, President

Junior Achievement of Central
Maryland, Inc.

Executive Plaza III

11350 McCormick Road

Hunt Valley, MD 21031

Mr. Richard O'Hara
7994 Pleasant Court
Frederick, MD 21701

Dr. Harry A. Olson, Principal

Morris & Ward International, Inc.

I Chase Mill Circle
Owings Mills, MD 21117

Ms. Anne Perkins, Consultant
Maryland Business Roundtable
for Education

111 S. Calvert Street, Suite 2220

Baltimore, MD 21202

Mr. Roy Phillips, Senior Engineer

Bethlehem Steel Corporation
Location 23
Sparrows Point, MD 21219

Dr. Sandra Prillaman
Supervisor of Curriculum
Wicomico Co. Public Schools
101 Long Avenue

Salisbury, MD 21801

Ms. Joanne Scroggins

Vice President, Human Resources

Commercial Credit Corporation
300 St. Paul Place

BSPO6Z

Baltimore, MD 21202

Ms. Joann Scherrer

Manager, Human Resources
Sheppard Pratt Health System
6501 N. Charles Street
Towson, MD 21204

Ms. Jean Smith

Vice President for Chairmen

Maryland Congress of Parents
and Teachers, Inc.

4111 Larson Lane

Mt. Airy, MD 21771

Mr. Eugene Streagle, Principal
Howard High School

8700 Old Annapolis Road
Ellicott City, MD 21043

Ms. June Streckfus

Executive Director

Maryland Business Roundtable
for Education

111 8. Calvert Street, Suite 2220

Baltimore, MD 21202

Mr. Wayne Towers
National Account Manager
Xerox Corporation

409 Washington Avenue
Towson, MD 21204
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SKILLS FOR SUCCESS CONTENT TEAM
MEMBERSHIP LIST (Cont'd)

Mr. Ed Trumbull

Workforce Development Coordinator
Office of the Governor

State House

Annapolis, MD 21401

Dr. James Tschechtelin, President
Baltimore City Community College
2901 Liberty Heights Avenue
Baltimore, MD 21215

Mr. Larry Vinck

Training Director
Steamfitters Training School
1201 66th Street

Baltimore, MD 21237
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